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Statement of Teaching Philosophy 

 

Today’s students need critical information processing competencies to navigate college and 

professional life. Critical thinking is a core teaching principle that I seek to nurture in students. I 

believe that students develop a more holistic understanding of any concept when they carefully 

consider it by examining it through the lens of personal experiences and by deliberating different 

ways to connect to the concept. Fostering critical thinking requires an inclusive classroom, in 

which every student has a voice that is valued.  

My own position in the classroom is dynamic, as I am more of a facilitator than a static figure 

delivering information. After introducing a concept in class, I conduct short, open-ended 

conversations by engaging several students in a discussion, in front of the rest. This gives 

students a chance to exercise their faculties rather than sit passively. I also devise activities such 

as writing potential test questions on the blackboard or student group presentations to try to 

invert the traditional classroom model in which students are stationary learners. From time to 

time, I disrupt seating arrangements in the classroom and experiment with different discussion 

groups. My ideal location in the classroom is not anchored to the center, but is somewhere 

among my students, in one of the discussion groups. 

I see course evaluations as an opportunity to defamiliarize myself with and reassess my teaching. 

Students are invited to openly discuss my evaluations with each other in class. For mid-term 

evaluations, I solicit anonymous written feedback from my students and ask them to exchange 

their comments randomly with each other and to read them aloud to the class. This process 

assures students that their feedback is taken seriously and demonstrates the importance of self-

criticism for improvement. I also converse with students and explain why a particular 

recommendation can or cannot be implemented. These conversations promote transparency 

between students and me, and they give students some ownership of the course.         

Being a global communication scholar who is attentive to alternative perspectives has 

strengthened my understanding of the need to include diverse opinions in a classroom. This is 

possible only if students feel that differences are embraced. I encourage students to share their 

varied media experiences from everyday life. As a first-generation college student, I am 

particularly interested in working with students from underserved groups or those who are 

specially-abled. My struggles as a first-generation student have sensitized me to the challenges 

that students from underrepresented communities face in college. Knowing that a class will 

always contain students from different backgrounds, I am proactive in clarifying difficult topics, 

ensuring that all students grasp the course content well. For relevant examples to use in response 

to student questions in classes such as social scientific approaches to media, I draw upon my own 

undergraduate training in engineering. This is particularly effective in undergraduate, general-

education courses, in which some students pursue STEM majors and approach media course 

materials from varied intellectual traditions.  

I encourage students to identify connections between different components of media research. 

For example, in the social scientific approaches to media course, after teaching the concept of 
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framing, I assign students into groups for crafting corresponding research questions. We then 

collectively discuss the methods that can be used to answer the research questions, thereby 

enhancing the connection between method and theory. In skills-based courses, such as 

journalistic reporting and writing, I ensure that students know the “why” aspect as much as the 

“how-to” aspect. I do so by often devoting the first half of a class session to explaining the 

philosophical underpinnings of democracy. In the second half, I provide hands-on exercises to 

students through which they become better writers. As evidenced from students’ ability to 

respond to questions and from my teaching evaluations, this even-handed emphasis on tools and 

concepts ensures that students feel confident in meeting the challenges of the changing media 

industry. 

In addition to shaping students’ careers, higher education is central to creating concerned 

citizens—motivated individuals who are receptive to contemporary social issues. This requires 

classroom discussions of media concepts to be refracted through real-world problems and, better 

still, through providing students firsthand exposure to societal problems. In my investigative 

reporting class that I co-managed at the Asian College of Journalism in India, students were 

instructed in sociology before taken out to spend a week in rural parts of the country to cover 

issues that produce mass deprivation. I am eager to design similar curricula that use academic 

knowledge to speak directly to social questions.  

 


